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1. Core principles and corner points 

6 Core principles and 10 corner points of dual vocational 
training system in international vocational training

2 Standards of competence

training system in international vocational training

2. Standards of competence

National and international  Occupational 
Standardisation and  Certification

EQR and ECVET
Principles of Validation and Standardisation
Q alit Ass rance nd Q alit De elopmentQuality Assurance und Quality Development



European Qualification Framework (EQF)
German Qualification Framework (DQR)German Qualification Framework (DQR)
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Kernprinzipien und Eckpunkte eines dualen 
BerufsbildungssystemsBerufsbildungssystems 
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Core principles

1. Cooperation of the state, economy and social partners

2. Learning during the working process (i. e. on-job learning)

3. Permeability and equivalence3. Permeability and equivalence

4. Socially accepted national standards

5 Qualified vocational training staff5. Qualified vocational training staff

6. Studying the vocational training and labour market, 

career counselling and monitoringcareer counselling and monitoring



Corner points

1. National and sectoral qualification frameworks

2 Ed i d d i lli2. Education management and education controlling

(training evaluation)

3. In-company vocational education

4. Vocational decision-making and responsibility and

competence findings

5. Places, forms and concepts of learning

6. Validation of informal and non-formal learning

7. Resource efficiency and sustainabilityy y

8. Quality assurance and quality development

9. Joint financing of vocational education9. Joint financing of vocational education



Occupational Standardisation
and Certification - Competencep

Process in the education system

Goal:
qualified workerq

Working sphereProfessional training and educacion

Input Process Output Outcomeput Process Output

Highly qualified teachers
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Educational
Goal:
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Corner points

1. National and sectoral qualification frameworks
2. Education management and education controlling

(training evaluation)( g )

3. In-company vocational education

4. Vocational decision-making and responsibility andg p y

competence findings

The key objective of the vocational education and training is the development orThe key objective of the vocational education and training is the development or 
expansion of comprehensive occupational competence. This is considered to be 
the readiness and ability of an individual to behave appropriately and 
thoughtfully, as well as individually and socially responsible in professionalthoughtfully, as well as individually and socially responsible in professional 
situations. The competences here are abilities, skills, knowledge, methods, 
attitudes and values, the acquisition, development and use of which relate to the 
entire life of a person. They are bounded to the subject and his/her ability to act p y j / y
responsibly.

It indicates the ability to capture, interpret and evaluate in action-oriented y p p
intention those through the reflection predefined situations, requirements and 
problems from a certain distance to the immediate work process.



Core principles

1. Cooperation of the state, economy and social partners

2. Learning during the working process (i. e. on-job learning)g g g j g
3. Permeability and equivalence
4. Socially accepted national standards
5. Qualified vocational training staff
6 St d i th ti l t i i d l b k t6. Studying the vocational training and labour market, 

career counselling and monitoring

(2) Learning in the working process
The vocational education in Germany is based on the development of 
comprehensive occupational skills by learning in occupational structures p p y g p
and in the working process. As an essential base of the vocational 
education, the work experience reflected the in schools and educational 
institutions comes hand in hand with an extensive operational work 
experience.

Learning in the real work situation (informal learning), combined with the 
f l l d lformal learning in educational institutions.



Formal and informal Learning

Participation in formal and informal Learning in Germanyp g y
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Validation of informal learning

(6) Validation of informal and non-formal learning
Validation as the registration and measurement of informally and 
non-formally acquired competences in- and at work is an equallynon formally acquired competences in and at work is an equally 
innovative and necessary extension of the VET system. In the VET 
and employment system the rating of informally and non-formally 
acquired competences is measured against standards ofacquired competences is measured against standards of 
respective professional fields and industry sectors. In the 
education system it can lead to the recognition and crediting. 
Whil th diti i t h t i th l i ti i thWhile the crediting aims at shortening the learning time, is the 
formal recognition related to achievement.



EQF ‐ NQF

Recognition and Certification

Recognition in the 
workplace and labour

Recognition and certification in formal education 
systemsworkplace and labour

market 
(Pcatice at workplace)

systems
Recognition and/or

Certificacion
Certificacion
Accreditation

1.Employee interviews, job 
references, assessment 
processes

1. Examinations for the gifted, 
with access to vocational 
and general courses of study 

1. Professionally acquired 
competences credited in 
further education studies 

2.Competence records, 
analyses, grids, patterns, 
inventories

2. Statutory procedures for the 
recognition of vocational 
prepatory training as far as 

i l f tifi t

2. External examinations to 
confirm recognition of 
educational / further 
d ti l ti3.Diagnostic, personnel and 

labour analysis processes
4.Certificate of manufacture

equivalence of certificates educational occupations
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Competence tests

• Competence tests are arranged at workplaces
• Professional skill is demonstrated in practical tasks which can be 

complemented either orally, in writing or some other way
• A competence test contains tasks that form a part of a normal• A competence test contains tasks that form a part of a normal 

working day in a particular work environment
• The competence test environment shall be authentic or as 

realistic as possible

• Skills requirements (= Requirements of qualifications) are 
derived from working life

• Demonstration of skills in competence tests, which are 
organised in real working situations



Kompetenz - Diagramm
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Definitions of formal, informal and non-formal Learning

• Formal Learning 
Formal Learning takes place in institutions of general or vocational educationFormal Learning takes place in institutions of general or vocational education 
and features structured learning goals, time frames and learning support. The 
student has clear targets and works towards certification.

• Non‐formal Learning 
Non‐formal Learning does not take place in an institution of general or 
vocational education and does not usually lead to certification. Nevertheless, y ,
the student retains an intentional perspective with structured learning targets, 
time frames and learning support.

• Informal Learning 
Informal Learning takes place in an everyday context, at the workplace, in the 
family environment or in leisure time. It is not structured and does not usually 
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lead to certification. From the student’s perspective, it is rarely intentional.


